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Abstract: Advantages of Using Learning Objectives Managing learning: 
Management of learning suggests a more active role by the student. Planning 
instruction: Once you have developed learning objectives for a course or module of 
learning, it can become easier to sequence instruction, allot time to topics, assemble 
materials, and organize instructional time. 
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The creation of learning objectives focuses attention away from the delivery of 
instruction and onto the students. This re-focusing may also help in the following 
areas, Management of learning suggests a more active role by the student. Students 
can use objectives to guide their learning efforts - choosing appropriate materials, 
reading selectively, etc. Objectives can also be used for self-evaluation, which may 
direct the student's efforts (e.g., skipping ahead or reviewing).  
Planning instruction: Once you have developed learning objectives for a course 
or module of learning, it can become easier to sequence instruction, allot time to 
topics, assemble materials, and organize instructional time. Learning objectives can 
also be used as a guide to developing learning activities, which can engage learners in 
ways that match the desired learning outcome, (e.g., small-group work, independent 
study, Socratic questioning, etc.). Enhancing learning: If the student has a set of 
learning objectives which provide information about the content to be learned and the 
way in which he/she will have to demonstrate adequate knowledge, that student can 
make more appropriate choices about study methods and content emphasis. Learning 
objectives can facilitate various forms of assessment, which may be formative or 
summative. Learning objectives can form the basis for grading or for determining 
levels of student achievement. The goal of formative assessment is to gather feedback 
that can be used by the instructor and the students to guide improvements in the 
ongoing teaching and learning context. The goal of summative assessment is to 
measure the level of success or proficiency that has been obtained at the end of a 
course or instructional module. This can be more effectively accomplished by 
comparing student work with the learning objective(s). 
Designing or redesigning curriculum: To revise the curriculum or instruction in 
a particular course, you may begin with the learning objectives for that course and/or 
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program outcomes for the program and work backwards. Sets of learning objectives 
for one course may be compared with the expected entry behaviors for the next 
course in the sequence. The two should interlock; where they do not, curriculum 
adjustments can be made. Producing new insights: The process of clarifying 
objectives may produce major changes in those who engage in the effort. For 
example, instructors who spend time developing learning objectives are said to 
acquire increased understanding about what is a feasible goal. 
One of the starting points in developing effective learning objectives is to 
identify a learning domain (or the level of thinking required). Based on Benjamin 
Bloom's Taxonomy of Learning Domains, here are some examples of phrases that 
might follow the stem of an instructional objective, grouped in six categories 
according to the levels of thinking they require. 
Comprehension (demonstrating understanding of terms and concepts): explain 
the vertical structure and hierarchy of the court systems in both the federal and state 
governments; describe the difference between binding and persuasive authority. 
Application (applying learned information to solve a problem): apply the 
appropriate use of predictive (objective) and persuasive legal writing; calculate the 
possible formulation of the legal issue(s) by an opposing party. 
Analysis (breaking things down into their elements, formulating theoretical 
explanations or mathematical or logical models for observed phenomena): derive a 
common doctrine and policy from a series of primary source authorities; explain 
clearly a complex series of rules, including the relationship between the rules and 
between subparts of a rule; classify primary and secondary legal authority and 
understand the functions and appropriate use of each. 
Synthesis (creating something, combining elements in novel ways): formulate an 
appropriate analytical approach for issues of fact, issues of law, and mixed questions 
of law and fact; design a process to interpret a series of primary source authorities 
and extract from them their common doctrine and policy 
Evaluation (choosing from among alternatives and justifying the choice using 
specified criteria): determine the legal issue(s) in the problem cases assigned, and 
anticipate the possible formulation of the legal issue(s) by an opposing party; 
optimize the use of predictive (objective) and persuasive legal writing 
The six given categories are the levels of Bloom's Taxonomy of Educational 
Objectives. The last three categories--synthesis, analysis, and evaluation--are often 
referred to as Bloom's higher level thinking skills. 
Bloom, B.S., Engelhart, M.D., Furst, E.J., Hill, W.H., & Krathwohl, D.R.,(1956) 
Taxonomy of educational objectives: the classification of educational goals; 
Handbook I: Cognitive Domain New York, Longmans, Green. 
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The objective is too broad in scope or is actually more than one objective. Use 
the ABCD method to identify each desired behavior or skill in order to break 
objectives apart. 
No true overt, observable performance listed. Many objectives using verbs like 
"comprehend" or "understand" may not include behaviors to observe. Determine what 
actions a student should demonstrate in order for you to know of the material has 
been learned. 
Only topics are listed describes instruction, not conditions. That is, the instructor 
may list the topic but not how he or she expects the students to use the information.
 Determine how students should use the information presented. Should it be 
memorized? Used as background knowledge? Applied in a later project? What skills 
will students need? 
The objective does not list the correct behavior, condition, and/or degree, or they 
are missing. Students may not sure of how to complete assignments because they are 
lacking specifics. Determine parameters for your assignments and specify them for 
your students. 
Professor Charles Weisselberg has included learning objectives into the syllabus 
for Criminal Procedure - Investigation. The learning objectives presented in the 
beginning of the syllabus provide an overview to the learning that will occur 
throughout the course. This also gives students a helpful guide that can assist with 
their readings, and class notes. Describe the historical development and current 
contours of the Fourth, Fifth and Sixth Amendments; analyze fact patterns with 
possible Fourth, Fifth, and Sixth Amendment issues as judges and lawyers do -
chronologically and defendant-by-defendant; on a given fact pattern, identify and 
explain the constitutional bases for admitting or excluding evidence and statements 
obtained by the government during a criminal investigation; understand and analyze 
how constitutional law decisions influence police and affect the individuals and 
communities whom officers serve; assess the strengths and weaknesses of different 
mechanisms to regulate police; discuss the function of police and prosecutorial 
discretion, and any limits to the exercise of that discretion; identify and discuss issues 
of race, ethnicity, immigration status, youth, and other group characteristics as they 
relate to constitutional criminal procedure and policing; analyze, from a public policy 
perspective, Fourth, Fifth and Sixth Amendment decisions, and proposed legislation 
related to the police, prosecution and defense functions; understand and describe the 
procedural framework for adjudicating Fourth, Fifth and Sixth Amendment issues in 
the trial courts, as well as on direct appeal and collateral review; understand and 
analyze the roles of professionals in the criminal justice system, including police, 
judges, prosecutors, and defense counsel. 
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You can read the full syllabus here to see how the learning objectives are 
embedded: Professor David Oppenheimer has incorporated learning objectives into 
the syllabus for Comparative Equality & Anti-Discrimination Law. Each unit within 
the course has learning objectives that will help guide the student through the 
reading, online course materials, and class meeting. 
Identify several important sources of equality law in the United States and 
European Union legal systems; Articulate and critique multiple analytical approaches 
to equality and anti-discrimination issues; 
Compare U.S. and European legal doctrine on formal and substantive racial 
equality; Discuss the impact of the Holocaust and slavery on how Europeans and 
Americans approach issues of formal and substantive equality. 
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